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Report on Comprehensive Survey of Financial and Economic Education in Japan’s Junior High and High Schools

Introduction

Today, movements in � nancial markets are ampli� ed on a global scale, affecting the lives 
of not only individuals but economies themselves—as evidenced by the subprime loan 
problem. In such times, there is clearly a growing demand for the promotion of � nancial 
and economic education. (In other words, education that gives people a set of life skills 
that enable them to understand various financial and economic trends and utilize that 
understanding to properly consider and take actions regarding their society and their own 
daily lives and life planning.)  
In light of this issue, the Study Group on the Promotion of Financial and Economic 
Education1 (with the Japan Securities Dealers Association2 acting as the secretariat) 
conducted a survey to gain an understanding of, among other points of interest, the state 
of financial and economic education in Japan’s junior high and high schools and the 
awareness of education professionals. Our � ndings are assembled in this report. 
I would like to thank the education professionals across Japan who took the time to 
answer the Study Group’s questionnaire. We take seriously the endeavours and concerns 
of education professionals that came to light in our survey. It has renewed my belief that, 
with the future in mind, the public and private sectors are going to have to step up their 
coordination and collaboration to move forward toward solutions for the issues Japan 
faces in its school classrooms.   
The result of the Study Group’s survey are to be used as basic materials for the 
deliberations of the Committee for the Promotion of Financial Education3 established by 
the Central Council for Financial Services Information, for which the Bank of Japan acts 
as the secretariat.
In conclusion, it is my hope that all stakeholders will � nd the Report a useful reference in 
pursuing their individual activities to promote � nancial and economic education in Japan.

Naoyuki Yoshino, Professor Emeritus, Keio University
Chair of the Study Group on the Promotion of Financial and Economic Education

Notes:  
1. The Study Group comprises specialists in the financial and education fields brought together 

to consider ways of supporting efforts to give children who will lead the next generation an 
understanding of financial and economic mechanisms and how to make rational financial and 
investment decisions. The Study Group’s deliberations got under way in April 2013.  Japanese only 
site: (http://www.jsda.or.jp/manabu/kenkyukai/index.html). 

2. The Japan Securities Dealers Association (JSDA) is a Financial Instruments Firms Association 
authorized by the Prime Minister of Japan. The JSDA was established to ensure fair and smooth 
trading in � nancial and capital markets and contribute to the sound development of the Japanese 
� nancial instruments business and the protection of investors. 

3. The Committee was established by the Central Council for Financial Services Information based on 
an April 2013 report by the Study Group on Financial Education set up within the FSA’s Financial 
Research Center. The Committee’s purpose is to discuss how to address the many issues raised 
regarding approaches to implementing the recommended measures of the above report.  Japanese 
only site: (http://www.shiruporuto.jp/teach/consumer/suishin/). 
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I Outline of Survey

To clarify the issues regarding the promotion of � nancial and economic education in junior high and high schools 
throughout Japan and provide the basic materials for deliberations by the Study Group on the Promotion of 
Financial and Economic Education on the nature of a new system for financial and economic education. In 
addition, the � ndings will be utilized as reference materials for further enhancing the effectiveness and ef� ciency 
of the support activities for schools carried out by the JSDA. 

Purpose of Survey1

• Teachers responsible for Social Studies and Technology and Home Economics at junior high schools 
nationwide (10,629 schools)

• Teachers responsible for Civics and Home Economics at high schools nationwide (5,150 schools)
• Teachers responsible for Commerce at high schools nationwide (662 schools)
   Total distributed questionnaires:  32,220

Scope of Survey2

4,462 questionnaires (13.8% response rate)

Replies3

Mail Survey (self-response)
One questionnaire sent to each teacher in schools outlined in 2. above.

Survey Method4

From December 2013 to January 2014.

Duration of Survey 5

Survey Research Center Co., Ltd.

Implementer of Survey6

Perspective on Survey Results
• The tables of � gures and � gures in graphs in this report indicate the response rate and composition ratio for 

respondents to each question in percentages (� gures are rounded off to one decimal place).
• Because the above mentioned � gures have been rounded off, the sum of � gures for individual response items 

may not equal 100%.
• When teachers received multiple questionnaires because they were in charge of more than one school subject, 

each questionnaire they responded was included in the survey. As a result, the numbers for breakdowns by 
subject and school and total number may not match. 

• Junior high schools accounted for about 70% of the total questionnaire respondents, with a breakdown of 
junior high school social studies (38.8%) and junior high school technology and home economics (30.7%). 
Consequently, results are heavily weighed toward conditions in junior high schools.
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II Executive Summary

Almost all of the junior high and high school teachers who answered the questionnaire recognize that � nancial 
and economic education was necessary to, among other reasons, "Gain the knowledge required to be a smart 
consumer" and "Gain an understanding of the workings of society" (Figure 25). However, despite recognizing 
its necessity, the current education plan in the schools did not allow for suf� cient lesson time (Figure 16), and 
approximately 30% of responding teachers said they were not in a position to implement any financial and 
economic education (Figure 22).
Many of the teachers felt that there were problems in implementing � nancial and economic education, such as 
the subject matter was dif� cult for students or the teachers lack suf� cient expertise in the subject (Figure 29). 
Teachers pointed out that the focus on understanding terminology or systems makes it dif� cult for students to 
relate lessons to their actual lives (Figure 17). In terms of support for � nancial and economic education, teachers 
expressed an overwhelming need for simple supplementary materials that are easy for students to use (Figure 
31).
Taking these conditions into consideration, there is a need to establish a system that will allot more time for 
� nancial and economic education within the education plan. Moreover, as seen by the demand for simple and 
easy to use teaching materials appropriate for the limited lesson time, it is important to provide support that 
meet the needs of teachers.
The overall results of the survey indicate the necessity for coordination and collaboration by the public and 
private sector to expand and improve measures to further promote � nancial and economic education in schools 
and to provide support for the implementation of effective policies.
This survey was conducted based on a de� nition of � nancial and economic education as "Education that gives 
people a set of life skills that enable them to understand various � nancial and economic trends and utilize that 
understanding to properly consider and take actions regarding their society and their own daily lives and life 
planning." The de� nition takes into account the need to increase the public’s � nancial literacy (the sum total of 
awareness, knowledge, skills, attitudes, and actions in � nancial terms required for a person to live a satisfactory 
life).

Overview1

The following are summaries of the survey results for individual items. Because the survey covered subjects 
(courses) that have the most financial and economic education content in the junior high and high schools 
throughout Japan, the results re§ ect differences in the study content of these subjects (courses) in junior high 
and high schools.

Outline of Individual Items2

(1) Approximately 40% of respondents indicated that there was insufficient financial and economic 
education content in the textbooks.
Approximately 40% of the respondents felt that content was insuf� cient or slightly insuf� cient, particularly in high 
school civics and commerce lessons, were more than half of the respondents answered that the content was 
insuf� cient (Figure 11).
Many respondents (more than 30%) included "Credit, loans, and securities etc.," "Pension systems," and "Role 
of the stock market" and "Function of insurance " (Figures 12, 13) as areas for which content
 was insuf� cient.

(2)  Teaching time for fi nancial and economic education is insuffi cient.
Although there were differences between junior high and high school and between subjects (courses), more than 
half the respondents answered that teaching time was insuf� cient. In particular, about 70% of teachers of civics 
and home economics courses in high school and about 60% of teachers of home economics courses in junior 
high schools and of commerce courses in high school answered that teaching time was insuf� cient (Figure 15). 
The overwhelming reason (more than 80% by school year and by subject (course) for insuf� cient teaching time 
was "no room in the current education plan" (Figure 16).

A.  State of financial and economic education
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(3) Many educators feel that one of the issues with the study content was that it was diffi cult for students 
to see any connection with their actual lives. 
Overall, more than half of the respondents answered that “the excessive focus on an understanding of 
terminology or systems in the lessons made it difficult for students to see any connection with their actual 
lives.” Among other answers, 40% of respondents indicated that "students learned the information, but found 
it dif� cult to pick up skills or abilities," while around 30% of respondents indicated that "� nancial and economic 
education was relegated to speci� c grades and timeframes, making it impossible to have ongoing studies in the 
subject" and "there was little practical knowledge, such as types of interest rates or � nancial products and the 
relationship between risk and return" (Figure 17).

(1) Recognition of fi nancial and economic education as a subject is quite high
When asked about � nancial and economic education as a subject approximately 50% of respondents answered 
that they "Know about it," and including the answer "Heard about it," more than 80% had heard of it. Awareness 
differed by subject as indicated by about 70% of teachers of commerce in high school answering "Know about 
it," while only about 30% of home economics teachers in junior high schools gave that answer (Figure 18).

(2) Approximately 30% of teachers have never taught fi nancial and economic education
Although most teachers were teaching or had taught  financial and economic education, with 70% overall 
answering "Teach it" or "Have taught it," this still left about 30% of teachers with no experience in teaching the 
subject (Figure 22).
It is thought that one of the factors behind about 70% of teachers having taught financial and economic 
education is that content of � elds related to � nancial and economic education is included in the study content of 
each of the subjects targeted in this survey.
As with awareness of the following "necessity of � nancial and economic education," no regional differences were 
found.

(3) Almost all teachers recognize the necessity of fi nancial and economic education
Regardless of the subject and whether it was junior high or high school, a total of more than 90% of respondents 
answered “Necessary” or “Necessary to some extent.” In particular, approximately 60% of teachers of high 
school commerce courses answered “Necessary”(Figure 24). 
Among the about 5% who answered “Unnecessary,” most respondents cited the system or teacher 
circumstances as the reason for their answer. About half gave “There is no system or scheme at the school to 
teach it” as a reason while about 40% answered “Teachers have not learned the knowledge or methodology to 
do so” (Figure 26).

 (4) Financial and economic education is necessary to gain the knowledge required to be a smart 
consumer
Among the reasons for considering � nancial and economic education to be necessary,  at about 5% to 80% 
overall, a high proportion of teachers answered "Gain the knowledge required to be a smart consumer." At 
60%, many teachers of Civics and commerce subjects in high school answered "Gain an understanding of the 
workings of society (Figure 25). 
The subject matter that stood out among those teachers most wanted students to gain an understanding of in 
the � nancial and economic � eld was "basic economic mechanisms," at about 80% (Figure 28).

 (5) About half of responding teachers found it diffi cult to teach fi nancial and economic education lessons 
As reasons for � nding it dif� cult to teach lessons, more than 40% responding teachers answered "it's dif� cult for 
students to understand," "lack of teaching expertise among teachers," and "not enough lesson time" (Figure 29).
Looking at a breakdown of the teachers who responded "Teachers lack suf� cient expertise in the subject," there 
was a large difference related to their academic majors in university. While only about 30% of the respondents 
with degrees in commerce, economics, and business management gave this answer, more than half of the 
respondents with degrees in other areas indicated this lack of expertise (Figure 30).

(6) "Simple supplementary material that are easy for students to use " indicated as necessary support 
Looking at expectations for concrete support measures for lessons, the request for "Simple supplementary 
material that are easy for students to use" was particularly high among teachers, at over 70% (Figure 31). 

B. Teacher awareness
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III General Overview of Results

(1) When asked about the study content of financial and economic education, more than half of responding 
teachers answered "The focus on understanding terminology or systems makes it dif� cult for students to relate 
lessons to their actual lives " (Figure 17).

 To provide study content that students can better relate to, it will be important to use creative teaching 
methods, such as utilizing current news events related to financial matters and economics or specific 
economic activities of individuals or companies, and to provide appropriate educational materials.

 (2) About 40% of respondents answered that "students learned the information, but found it dif� cult to pick up 
abilities or attitudes” (Figure 17). 
The general policy for planning curriculums under the government’s education guidelines requires fostering the 
necessary intellectual, reasoning, expressive, and other abilities to utilizing basic knowledge and skills in solving 
problems. However, in considering the current implementation of � nancial and economic education, it cannot 
be said that the curriculum is suf� ciently nurturing the ability or inclination of a student to use that knowledge, 
although any priority is being given to acquiring knowledge of � nancial and economic matters . 

 Many changes are occurring in the living and working environment of individuals in Japan, such as the 
reform of the national pension plan along with the progressive aging of society, the end to such employment 
practices as lifetime employment and the seniority wage system, and the progressive liberalization of 
� nancial markets and diversi� cation of � nancial products. Taking these changes into account, Japan should 
revise its policies to enhance the content of student’s lessons regarding personal � nancial matters, such as 
the management of debt and investment. 

Financial and economic education study content more oriented to students’ real lives1

About 60% of responding teachers answered that teaching time for financial and economic education was 
insuf� cient. It was evident that it was dif� cult to make time for lessons because teachers are required to teach 
the content of the set curriculum within a limited timeframe (Figures 15, 16). This trend was particularly strong in 
civics and home economics subjects in high school. 
Looking at the speci� c the amount of lesson time allotted to � nancial and economic education annually, third 
year junior high school students receive about 1 to 5 hours of instruction and this allocation of time stays the 
same throughout high school (Figures 7, 8).

 In view of the current circumstances where about 30% of responding teachers said they were unable to give 
their students any � nancial and economic education or that about 60% of teachers answered that lesson 
time was insuf� cient, education planning should be revised to give teachers suf� cient time necessary for 
these lessons. In conjunction with that measure, consideration should be given to carefully selecting and 
prioritizing the content of � nancial and economic education. 

Establish a System to Properly Implement Financial and Economic Education2

Analyzing the current state of � nancial and economic education independent school classrooms brought to light 
by the results of the survey, the Study Group has worked out recommendations for the direction Japan needs to 
move in.
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When giving lessons in � nancial and economic education, close to half of responding teachers felt there were 
problems, such as "lack of expertise among teachers" and "it's dif� cult for students to understand" (Figure 29).
Furthermore, looking at a breakdown of the academic majors at university of the teachers who responded that 
teachers lack suf� cient expertise in the subject, it was notable that many of them had graduated from literature, 
education, and home economics and human life sciences faculties (Figure 30).

 Probably not a few teachers experience anxiety over whether or not their students suf� ciently understand 
what they are teaching as a result of their lack of expertise.  With that in mind, we believe support for 
teachers needs to be expanded and improved, such as holding study groups for teachers on a continuous 
basis. In addition, it would be desirable to consider introducing lectures and other teaching methods for 
financial matters and economics in teacher training courses or when they are renewing their teaching 
licenses and other enhancements.

 To assist with the implementation of financial and economic education, we also think it necessary that 
teachers be supplied with simple, easy-to-use supplemental materials that will enable teachers to spark the 
interest and curiosity of students and get the lessons done during the limited allotted time. 

Expanding and Improving Support for Teachers3

When asking teachers what they thought about when each of the subjects related to � nancial and economic 
education should be taught, about 30% answered that “the relationship between risk and return in investment” 
and “the main features of � nancial products” were “not necessary to teach until after high school” (Figures 39, 
40). This likely re§ ects the current content of � nancial and economic education related lesson being taught in 
schools.

 To improve � nancial literacy, it is probably necessary to implement � nancial and economic education based 
on the developmental stage of students. Recognizing that immediately after graduating students will have 
to become independent and manage their own household budgets, plan their lives, and start thinking about 
managing and building assets, it has become important to get students to recognize how to spontaneously 
cope with the management of money and risks involved.

   To that end, it is desirable to enhance study content to improve the financial literacy of students and 
foster qualities that will improve their lives and society as well. Those enhancement will include gaining 
an understanding of risk and return in investment and acquiring a basic knowledge of and ability to make 
appropriate choices about � nancial products, such as savings, insurance, stocks, and others.

Enhancing Study Content to Improve Financial Literacy4
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IV Respondent Groupings

Overall the number of female teachers slightly exceeded their male counterparts. Still, male teachers 
accounted for over 80% of respondents teaching junior high school social studies and high school civics and 
commerce subjects. In contrast, over 90% of the respondents from junior high school technology and home 
economics were female teachers.

Gender1

Figure 1. Gender Male Female No response

Overall (n=4462)

Junior High School (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

Age2

Figure 2. Age 50s40s20s 30s 60s and over No response

Overall (n=4462)

Junior High School (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

2.2

2.3

1.8

2.2

2.4

2.9

0.0

51.2

50.2

54.4

17.3

92.0

13.2

95.7

17.1

46.6

47.5

43.8

80.5

5.5

83.8

3.1

82.9

1.2

1.9

1.8

2.1

1.8

1.8

3.1

0.0

32.2 1.8

1.6

2.4

0.8

2.5

2.8

2.6

0.0

31.3

33.8

29.7

30.4 33.018.313.9

30.4

35.4 36.317.3

35.0

11.4 21.0 31.7

21.5 30.813.0

20.2 33.38.2

24.012.4 31.3

28.924.010.8

6.8

5.0 41.418.6

1.6
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Teaching Career3

Figure 3. Teaching Career

Greater than 15, less than 20 yearsGreater than 10, less than 15 years

5 years or less Greater than 5, less than 10 years

Greater than 20, less than 25 years

30 years and over

Greater than 25, less than 30 years

No response

Overall (n=4462)

Junior High School (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

Teachers responsible for junior high school social studies and technology and home economics accounted 
for more than 30% of respondents, with teachers responsible for junior high school subjects comprising more 
than 70% of overall respondents.

Note: Respondents included some teachers at combined junior high and high schools or small-scale schools that were responsible 
for both junior high and high school and for multiple subjects. 

Academic Subject Responsibilities of Respondents4

Number of 
surveys

Junior high 
school 
social 
studies

Junior high 
school 
technology 
and home 
economics

High school 
civics

High school 
home 
economics

High school 
commerce

Overall 4462 38.8 30.7 13.7 16.5 3.1
By school 
type

Junior high school 3085 56.1 44.4 1.4 2.2      -
High school 1487 2.9 4.5 41.2 49.6 9.4

By subject 
responsibility

Junior high school 
social studies 1732 100.0 1.0 2.5      -      -

Junior high school 
technology and home 
economics

1371 1.3 100.0      - 4.9      -

High school civics 612 7.0      - 100.0 0.3 0.2
High school home 
economics 738      - 9.1 0.3 100.0      -

High school commerce 140      -      - 0.7      - 100.0

Figure 4. Academic Subject Responsibilities of Respondents

9.4

10.5

7.3

9.8 12.9 12.5 13.5 15.9 17.3 15.7

21.3

18.6

22.2

15.727.9

16.9

18.5

15.614.311.110.812.7

11.8 12.7 14.5 10.6

18.2

13.6

17.9

17.912.9

11.0

11.5

10.6

5.4 5.4

7.1
3.6

11.4

12.9 11.8 12.3

16.5

15.2

14.711.98.1

16.5

18.6

18.2

20.2

13.7 14.9 17.4 18.911.7 2.7

2.6

2.7

2.5

2.7

2.6

3.0

1.4
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The proportion of teachers with majors in home economics and human life sciences (28.8%) and in education 
(27.3%) was high at around 30%, while those with majors in literature and foreign languages (13.5%) and 
economics, business management, and commerce (13.1%) were just over 10%.
Of the respondents teaching high school civics, a little over 20% had majors in literature and foreign 
languages and in economics, business management, and commerce, while over 90% of respondents 
teaching commerce in high school had majors in economics, business management, and commerce.

Academic Major of Respondents in University5

 Number of 
questionnaires

Economics, 
business 
management, 
and commerce

Literature 
and foreign 
languages

Law Social sciences

Overall 4462 13.1 13.5 7.7 4.8 
By school 
type

Junior high school 3085 9.8 14.5 7.6 5.1 
High school 1487 19.7 10.8 8.3 4.2 

By subject 
responsibility

Junior high school 
social studies 1732 17.2 23.8 13.5 8.8 

Junior high school 
technology and home 
economics

1371 0.3 2.8 0.1 0.3 

High school civics 612 25.7 24.3 19.8 10.0 
High school home 
economics 738 0.4 1.4 0.3 0.1 

High school commerce 140 95.7 2.1 0.7 0.7 

 Education Home 
economics 
and human life 
sciences

Science and 
engineering, 
others

No response

Overall 27.3 28.8 2.4 2.3 
By school 
type

Junior high school 31.9 25.7 3.0 2.4 
High school 17.1 36.7 1.1 2.0 

By subject 
responsibility

Junior high school 
social studies 32.7 0.3 1.1 2.5 

Junior high school 
technology and home 
economics

31.2 57.6 5.4 2.2 

High school civics 15.7 0.2 1.6 2.8 
High school home 
economics 21.5 73.6 0.9 1.8 

High school commerce - 0.7      -      -

Figure 5. Academic Major in University
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V Survey Results

State of Financial and Economic Education1

* In this survey, � nancial and economic education is taken to mean “education that gives people a set of life skills that enable them 
to understand various � nancial and economic trends and utilize that understanding to properly consider and take actions regarding 
their society and their own daily lives and life planning” (the same hereafter).

 Number of 
questionnaires

Junior high 
school social 
studies 
(Geography 
related)

Junior high 
school social 
studies 
(History 
related)

Junior high 
school social 
studies 
(Civics 
related)

Junior high 
school social 
studies 
(Technology 
and home 
economics 
related)

Civics 
(Modern 
society)

Civics 
(Ethics)

Civics 
(Politics and 
economics)

Basic home 
economics

Advanced 
home 
economics

Overall 4462 3.3 4.8 38.8 27.0 13.7 0.6 12.2 14.4 13.0 
By school 
type

Junior high 
school 3085 4.6 6.7 54.0 37.4 5.0 0.1 4.8 5.4 4.4 
High school 1487 0.3 0.7 6.7 5.9 32.2 1.5 28.4 35.8 31.3 

By subject 
responsibility

Junior high 
school 
social 
studies

1732 7.7 11.5 87.4 5.4 6.6 - 5.9 0.7 0.6 

Junior high 
school 
technology 
and home 
economics

1371 0.7 0.6 12.4 78.3 2.8 0.1 3.4 11.4 9.0 

High school 
civics 612 0.8 1.6 14.7 0.2 75.5 3.3 65.8 1.3 1.3 
High school 
home 
economics

738 - - 0.9 11.7 1.6 0.3 2.2 70.9 61.7 

High school 
commerce 140 - - 1.4 - 5.0 0.7 4.3 0.7 2.1

 Life planning Society and 
information

Information 
technology

Morality General 
studies 
period

Special 
activity

Commerce Other Have not 
given any 
instruction

No response

Overall 0.7 0.4 0.2 1.7 8.3 3.4 2.2 2.0 7.4 1.8
By school 
type

Junior high 
school 0.4 0.2 0.1 2.3 6.8 3.3 - 0.9 8.0 1.8
High school 1.2 0.9 0.3 0.4 11.1 3.2 6.7 4.2 6.0 1.7

By subject 
responsibility

Junior high 
school 
social 
studies

0.1 0.3 0.1 1.7 6.9 3.8 - 1.0 5.8 1.4

Junior high 
school 
technology 
and home 
economics

0.7 0.2 0.1 3.1 6.6 2.7 - 0.8 10.7 2.3

High school 
civics - 0.5 0.2 0.3 11.9 3.6 0.3 2.9 7.5 0.8
High school 
home 
economics

2.4 0.7 0.3 0.4 8.7 2.6 0.3 5.4 4.1 2.3

High school 
commerce - 3.6 0.7 0.7 20.0 5.0 68.6 3.6 9.3 2.9

(1) Courses given in financial and economic education 

In terms of subjects where respondents had given instruction in financial and economic education, the 
highest proportion was in subjects that the teachers were responsible for. In other areas, the “general studies 
period” in high school commerce and civics courses was slightly higher than others.

Please tell us about your experience up to now with courses in educational fields, etc. in 
which financial and economic education* has been included.

Figure 6. Courses Given in Financial and Economic Education
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Note: In many cases, teachers responded only about teaching time for their assigned grade level. Because there were few valid 
responses, the � gures were calculated excluding “no responses.” 

(2) Actual Time Spent Teaching Financial and Economic Education

(a) Overview
The following are the most frequent times spent by grade level.

Junior high school, Grade 7: 0 hours (74.2%)  High school, Grade 10: 1 to 5 hours (60.9%)
Junior high school, Grade 8: 0 hours (58.2%)  High school, Grade 11: 1 to 5 hours (49.3%)
Junior high school, Grade 9: 1 to 5 hours (44.6%) High school, Grade 12: 1 to 5 hours (47.7%)

(b) By school type and by subject responsibility
Time spent teaching � nancial and economic education increases in high school compared with junior high 
school. While time spent teaching it in high school varied slightly depending on the subject, the time spent 
was a little lower in grade 11 for each subject. It should be noted that the civics � eld is studied in junior high 
school social studies in grade 9 and that subjects and courses are not designated by grade in high school.
In addition, there is a marked decline in time spent teaching � nancial and economic education as students 
progress through high school.

Currently, about how many hours in a year do you spend teaching financial and 
economic education by grade level?

Figure 7. Actual Lesson Time/Junior High School

Junior High School Grade 7 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=1986)

Junior High School Social Studies (n=1216)

Junior High School Technology and Home 
Economics (n=782)

0% 20% 40% 60% 80% 100%

74.2 22.7

16.882.2

31.862.0

0.2

0.2

0.3

2.9

0.9

5.9

Junior High School Grade 8 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=2147)

Junior High School Social Studies  
(n=1229)

Junior High School Technology and Home 
Economics (n=931)

0% 20% 40% 60% 80% 100%

58.2 34.1

24.074.7

47.436.6

0.4

0.2

7.3

1.1

15.5 0.5

Junior High School Grade 9 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=2416)

Junior High School Social Studies (n=1570)

Junior High School Technology and Home 
Economics (n=863)

0% 20% 40% 60% 80% 100%

14.7 44.6

42.50.6

10.2

44.4

32.2 8.5

12.5

48.340.2 1.3
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Figure 8. Actual Lesson Time/High School

53.2 18.1

16.0

High School Grade 10 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=960)

High School Civics (n=404)

High School Home Economics (n=455)

High School Commerce (n=103)

0% 20% 40% 60% 80% 100%

19.5 60.9

24.3

69.0

55.3

15.8

16.5 10.7

14.1

17.5

1.1

3.5

4.5

37.8 10.9

13.2

High School Grade 11 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=728)

High School Civics (n=275)

High School Home Economics (n=364)

High School Commerce (n=91)

0% 20% 40% 60% 80% 100%

34.1 49.3

48.4

58.0

50.5

26.1

22.0 11.0

14.0

16.5

1.9

3.4

2.9

53.9 25.1

19.8

High School Grade 12 More than 10 hoursAbout 6 to 10 hours0 hours About 1 to 5 hours

Overall (n=789)

High School Civics (n=434)

High School Home Economics (n=254)

High School Commerce (n=103)

0% 20% 40% 60% 80% 100%

21.9 47.7

10.4

37.0

47.6

46.5

9.7 25.2

11.4

17.5

5.1

10.6

10.6
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Note: Figures have been complied excluding the responses of “Have never taught it” and “No response” for Courses Given in 
Financial and Economic Education (page 12, 1-(1)).

(3) Content of Financial and Economic Education

(a) Overview
Throughout junior high school and high school, about 70% of responding teachers answered that they taught 
“Consumer issues and consumer protection,” while about 50% to 70% answered that they taught “Consumer 
rights and responsibilities.” It seems that consumer-related themes account for a high proportion of the 
content of � nancial and economic education lessons.
On the other hand, themes in basic life planning areas, such as the “Importance of money and planning 
methods,” “Working and money,” accounted for less than 30% of the content of financial and economic 
education lessons through the 6 years of junior high and high school.

(b) By school type and by subject responsibility
A high proportion (59.8%) of respondents teaching high school home economic courses answered “Life 
planning and household budget management.”
Another frequently taught area was “Credit, loans, and securities, etc.” in  high school home economics 
(67.1%)  and in high school commerce (59.3%). In contrast, “Risk management (risks that need to be covered 
by insurance)” was hardly taught at all throughout the 6 years of junior high and high school.

What type of content have you taught in the lessons you have given on financial and 
economic education?

Figure 9. Content of Financial and Economic Education/Consumer Lifestyle

A. Consumer Lifestyle

 Number of 
questionnaires

Importance 
of money 
and 
planning 
methods

Life planning 
and 
household 
budget 
management

Working 
and 
money

Consumer 
rights and 
responsibilities

Consumer 
issues 
and 
consumer 
protection

Civil 
awareness of 
consumption

Credit, 
loans, and 
securities, 
etc.

Risk 
management 
(risks that 
need to be 
covered by 
insurance)

Pension 
systems

Others Nothing 
in 
particular

No 
response

Overall 4054 24.9 27.6 24.5 67.4 70.7 15.5 38.8 2.5 17.1 0.8 0.6 0.5 
By school 
type

Junior high 
school 2781 29.6 23.7 26.0 73.5 71.7 17.5 32.8 0.8 11.0 0.7 0.4 0.6 
High 
school 1372 15.2 36.1 21.3 54.6 68.4 11.3 51.7 6.5 30.1 0.9 0.9 0.4 

By subject 
responsibility

Junior high 
school 
social 
studies

1607 25.5 27.8 36.6 65.2 67.4 12.7 29.7 0.7 17.1 0.6 0.7 0.7 

Junior high 
school 
technology 
and home 
economics

1192 35.0 18.3 11.8 85.0 77.7 23.9 36.9 0.8 2.6 0.8 0.1 0.3 

High 
school 
civics

561 10.5 8.4 25.0 50.3 69.2 13.5 31.0 2.3 43.3 0.7 1.8 0.5 

High 
school 
home 
economics

691 17.7 59.8 16.1 62.4 72.2 10.4 67.1 7.7 22.1 0.6 - -

High 
school 
commerce

123 23.6 30.1 35.0 29.3 43.1 5.7 59.3 18.7 15.4 3.3 2.4 2.4 
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Note: Figures have been complied excluding the responses of “Have never taught it” and “No response” for Courses Given in 
Financial and Economic Education (page 12, 1-(1)).

(a) Overview
In this subject area, overall more than 50% of responding teachers answered they had taught “Basic 
economic mechanisms.”
On the other hand, with the exception of “Function of insurance,” the rest of the areas had only been taught 
by about 30% of responding teachers, indicating a gap in the study content taught by schools and subject 
specialists.

(b) By school type and by subject responsibility
Between 40% to 60% of responding teachers responsible for junior high social studies and high school civics 
af� rmed teaching “Public � nance,” “Banking business,” and “Role of the stock market.” More than 50% of 
responding teachers of high school civics and commerce answered they had taught “Role of companies and 
corporate social responsibility.” 
In contrast, respondents said that they had taught “Function of insurance” in high school home economics 
(about 30%) and high school commerce (about 20%), but the subject area was almost not taught at all in high 
school civics and junior high social studies and technology and home economics.

Figure 10. Content of Financial and Economic Education/Financial and Economic Areas

B. Financial and Economic Areas

 Number of 
questionnaires

Basic economic 
mechanisms

Role of companies 
and corporate social 
responsibility

Flow of capital (money) Public � nance Role of the stock 
market

Overall 4054 55.6 28.2 26.8 34.8 25.6 
By school 
type

Junior high school 2781 51.0 26.1 24.2 36.9 27.7 
High school 1372 65.4 32.7 32.2 30.0 20.8 

By subject 
responsibility

Junior high school 
social studies 1607 69.1 37.2 28.8 61.0 45.5 
Junior high school 
technology and 
home economics

1192 26.8 11.3 18.0 4.5 3.9 

High school civics 561 71.7 50.4 32.6 64.0 39.6 
High school home 
economics 691 60.1 16.1 29.4 3.9 2.7 
High school 
commerce 123 66.7 45.5 47.2 21.1 37.4 

 Banking business Function of insurance Others Nothing in particular No response

Overall 29.2 8.8 0.3 14.0 7.4 
By school 
type

Junior high school 32.4 4.0 0.2 17.1 8.7 
High school 22.2 19.3 0.4 7.7 4.8 

By subject 
responsibility

Junior high school 
social studies 51.9 4.0 0.2 0.4 1.1 
Junior high school 
technology and 
home economics

6.5 3.9 0.2 39.4 18.8 

High school civics 41.9 6.1 0.4 0.2 1.4 
High school home 
economics 3.8 30.5 0.3 14.8 8.2 
High school 
commerce 36.6 17.9 1.6 1.6 0.8 
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Note: Figures have been complied excluding the response of “Haven’t taught it” given as a reason for “No response” for Courses 
Given in Financial and Economic Education (page 12, 1-(1)) and the responses of “Don’t teach it” and “No response” for 
Actual Teaching of Financial Economic Education (page 26, 2-(2)).

(4) Utilization of Financial and Economic Education Text Books and Teaching Materials
[ Assessment of the content covered in textbooks in relation to current economic circumstances ]

(a) Overview
There was more than a little dissatisfaction among 40% of the responding teachers with the content of 
textbooks in relation to actual economic circumstances: approximately 32.1% thought that it was “Somewhat 
insuf� cient” and 5.7% thought that it was “Insuf� cient.”

(b) By school type and by subject responsibility
Less than 40% of the responding teachers of social studies and technology and home economics subjects in 
junior high school thought that the content was “Insuf� cient” or “Somewhat insuf� cient.” However, this � gure 
rose to more than 50% for teachers of civics and commerce in high school.

Would you say that the content of financial and economic education textbooks is 
sufficient in relation to current economic circumstances?

Figure 11. Adequacy of Content Covered by Textbooks

Insuf� cientSomewhat insuf� cientSuf� cient Somewhat suf� cient No response

Overall (n=3128)

Junior High School (n=2097)

High School (n=1110)

Junior High School Social Studies (n=1266)

Junior High School Technology and Home 
Economics (n=845)

High School Civics (n=428)

High School Home Economics (n=575)

High School Commerce (n=109)

0% 20% 40% 60% 80% 100%

7.741.413.6 35.7

5.044.717.9 29.9

4.348.715.6 30.5

4.848.814.5 30.5 1.4

10.134.911.0 42.2 1.8

5.648.512.9 30.7 2.4

2.4

10.538.68.4 41.8 0.7

5.746.514.2 32.1 1.5

1.7

0.9
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[ Content Insufficiently Covered in Textbooks ]

(a) Overview
Overall, the topic most often described as being insufficiently covered was “Credit, loans, and securities, 
etc.” (40.9%), followed by “Pension systems” (35.0%), and “Risk management (risks that need to be covered 
by insurance)” (29.1%). 

(b) By school type and by subject responsibility
About 30% of respondents responsible for teaching technology and home economics in junior high school 
said that “Life planning and household budget management,” “Consumer issues and consumer protection,” 
and “Importance of money and planning methods” were insufficiently covered. The same percentage of 
respondents responsible for teaching home economics in high school said that “Working and money” was 
insuf� ciently covered. 

If you answered that the content of textbooks was “Somewhat insufficient” or “Insufficient,” 
what areas in particular do you feel were lacking?

Figure 12. Insuffi ciently Covered Content of Textbooks/ Consumer Lifestyle

A. Consumer Lifestyle

 Number of 
questionnaires

Importance 
of money and 
planning methods

Life planning and 
household budget 
management

Working and 
money

Consumer rights 
and responsibilities

Consumer issues 
and consumer 
protection

Civil awareness of 
consumption

Overall 1184 17.7 20.4 20.8 12.1 20.1 14.1 
By school 
type

Junior high school 740 19.7 23.4 20.3 12.3 22.4 14.5 
High school 481 13.9 15.6 22.7 11.6 15.4 13.1 

By subject 
responsibility

Junior high school 
social studies 440 15.2 18.0 18.0 11.4 19.1 14.8 
Junior high school 
technology and 
home economics

306 25.8 30.7 23.2 13.7 27.1 13.7 

High school civics 224 17.9 17.0 19.6 10.7 15.6 12.1 
High school home 
economics 201 9.5 12.9 27.9 11.9 12.4 15.9 
High school 
commerce 57 15.8 21.1 15.8 14.0 24.6 7.0 

 Credit, loans, and 
securities, etc.

Risk management 
(risks that need 
to be covered by 
insurance)

Pension systems Others Nothing in 
particular

No response

Overall 40.9 29.1 35.0 4.3 1.4 1.9 
By school 
type

Junior high school 40.8 24.5 33.4 3.9 1.2 1.5 
High school 39.5 37.0 38.7 4.8 1.9 2.7 

By subject 
responsibility

Junior high school 
social studies 46.4 31.1 43.9 3.6 1.6 1.8 
Junior high school 
technology and 
home economics

33.0 15.4 19.0 4.6 0.7 1.0 

High school civics 46.4 36.2 36.2 3.6 2.2 4.0 
High school home 
economics 30.8 40.8 43.3 5.5 2.0 1.0 
High school 
commerce 43.9 26.3 31.6 7.0 - 3.5 
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(a) Overview
Overall, the highest percentage of respondents said content was insuf� cient for “Role of the stock market” 
(37.4%) and “Function of insurance” (34.7%), and � gures for these areas were high for junior high school 
social studies and high school civics. 
On the other hand, the same � gures for “Banking business” (17.7%) and “Public � nance” (17.3%) were low 
across the board. 

(b) By school type and by subject responsibility
For respondents teaching junior high school social studies, the areas of “Role of companies and corporate 
social responsibility” (29.5%) and “Flow of capital (money)” (27.7%) were scored highly in terms of being 
insuf� cient. Teachers of junior high school technology and home economics also felt the same about “Basic 
economic mechanisms,” at a relatively high � gure slightly under 30%.
In high schools, the areas of “Flow of capital (money)” in civics classes  and the area of  “Role of companies 
and corporate social responsibility” in home economics and commerce classes were rated relatively highly in 
terms of being insuf� ciently covered at around 30%.

Figure 13. Insuffi ciently Covered Content of Textbooks/ Financial and Economic Education Areas

B. Financial and Economic Areas

 Number of 
questionnaires

Basic economic 
mechanisms

Role of companies 
and corporate social 
responsibility

Flow of capital (money) Public � nance Role of the stock 
market

Overall 1184 21.3 24.5 25.8 17.3 37.4 
By school 
type

Junior high school 740 22.8 24.5 25.7 16.5 36.1 
High school 481 19.1 25.2 25.6 18.3 39.3 

By subject 
responsibility

Junior high school 
social studies 440 18.6 29.5 27.7 21.1 50.0 
Junior high school 
technology and 
home economics

306 28.8 17.0 22.2 9.8 16.3 

High school civics 224 17.4 18.8 33.9 16.1 47.8 
High school home 
economics 201 22.4 31.3 20.9 17.9 29.9 
High school 
commerce 57 14.0 28.1 8.8 28.1 40.4 

 Banking business Function of insurance Others Nothing in particular No response

Overall 17.7 34.7 4.5 6.3 9.0 
By school 
type

Junior high school 16.4 31.2 3.4 7.7 10.1 
High school 19.8 39.5 6.0 4.0 7.7 

By subject 
responsibility

Junior high school 
social studies 20.2 40.9 4.5 3.0 1.6 
Junior high school 
technology and 
home economics

10.5 17.6 2.3 14.7 22.2 

High school civics 23.2 47.8 7.6 2.2 3.6 
High school home 
economics 15.4 33.3 3.5 6.5 12.4 
High school 
commerce 22.8 29.8 8.8 1.8 7.0 
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[ Use of Teaching Materials in Financial and Economic Education Other Than Textbooks ]

Note: Figures have been complied excluding the response of “Haven’t taught it” given as a reason for “No response” for Courses 
Given in Financial and Economic Education (page 12, 1-(1)) and the responses of “Don’t teach it” and “No response” for 
Actual Teaching of Financial Economic Education (page 26, 2-(2)).

(a) Overview
When teaching financial and economic education, other than textbooks, the respondents said they used 
“Newspaper and magazine articles”(29.3%) and “Audio-visual aids (videos, DVDs)” (38.3%) the most, 
followed by “Supplementary books and documents” (29.3%), “Original materials produced by teacher” 
(26.4%), “Supplementary teaching materials provided by industry associations, etc.” (26.2%), and “Computers 
and Internet” (24.4%).

(b) By school type and by subject responsibility
“Newspaper and magazine articles” were used extensively in junior high school social studies (46.1%), high 
school civics (54.0%), and high school commerce (49.5%) courses. In contrast, “Audio-visual aids (videos, 
DVDs)” were used extensively in home economics courses, 47.0% in junior high schools and 59.7% in high 
schools. “Supplementary books and documents” were used the most in junior high school social studies 
(35.8%) and high school civics (40.4%) courses, while “Computers and Internet” were used the most in high 
school commerce courses (44.0%).

What materials other than textbooks do you use to teach financial and economic 
education ?

Figure 14. Teaching Materials Used

 Number of 
questionnaires

Newspaper and 
magazine articles

Audio-visual aids 
(videos, DVDs)

Supplementary 
books and 
documents

Original materials 
produced by 
teacher

Supplementary 
teaching materials 
provided 
by industry 
associations, etc.

Computers and 
Internet

Overall 3128 39.5 38.3 29.3 26.4 26.2 24.4 
By school 
type

Junior high school 2097 38.1 35.9 28.0 26.7 23.7 24.4 
High school 1110 42.3 43.2 31.1 26.5 30.8 24.1 

By subject 
responsibility

Junior high school 
social studies 1266 46.1 28.5 35.8 28.4 24.9 27.2 
Junior high school 
technology and 
home economics

845 26.0 47.0 16.4 24.0 21.8 20.4 

High school civics 428 54.0 25.9 40.4 28.3 20.6 28.7 
High school home 
economics 575 32.3 59.7 27.3 25.9 36.7 16.9 
High school 
commerce 109 49.5 24.8 15.6 22.9 39.4 44.0 

 TV programs Visiting lecturer Technical books 
and academic 
papers

Others Nothing in 
particular other 
than textbook

No response

Overall 8.0 5.4 1.7 2.7 7.5 2.9 
By school 
type

Junior high school 7.7 3.6 0.9 3.1 8.5 3.1 
High school 8.6 8.7 3.3 2.0 5.6 2.4 

By subject 
responsibility

Junior high school 
social studies 8.6 3.9 1.1 1.6 7.7 2.5 
Junior high school 
technology and 
home economics

6.3 3.3 0.5 5.3 9.9 4.0 

High school civics 9.1 7.9 5.4 1.4 7.2 1.6 
High school home 
economics 7.0 6.4 1.2 2.4 3.5 3.0 
High school 
commerce 15.6 23.9 6.4 1.8 10.1 2.8 
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Note: Figures have been complied excluding the response of “Haven’t taught it” given as a reason for “No response” for Courses 
Given in Financial and Economic Education (page 12, 1-(1)) and the responses of “Don’t teach it” and “No response” for 
Actual Teaching of Financial Economic Education (page 26, 2-(2)).

(5) Time Allowed for Financial and Economic Education
[ Allowed teaching time  ]

(a) Overview
Overall, the percentage of responses saying that time allowed for teaching � nancial and economic education 
was somewhat insufficient was high—over 40% and this figure rose to about 60% if the “insufficient” 
responses were included. 

(b) By school type and by subject responsibility
The percentage of teachers who answered that there was insufficient time allowed for teaching financial 
and economic education trended high in both junior high and high school. In particular, the figure was 
approximately 70% in high school civics and home economics courses, clearly indicating the lack of suf� cient 
teaching time.

Do you think that sufficient time is allowed for teaching financial and economic 
education?

Figure 15. Time Allowed for Financial and Economic Education

Insuf� cientSomewhat insuf� cientSuf� cient Somewhat suf� cient No response

Overall (n=3128)

Junior High School (n=2097)

High School (n=1110)

Junior High School Social Studies (n=1266)

Junior High School Technology and Home 
Economics (n=845)

High School Civics (n=428)

High School Home Economics (n=575)

High School Commerce (n=109)

0% 20% 40% 60% 80% 100%

12.132.37.2 46.9 1.6

18.3

13.8

23.8

29.4

4.9

7.3

51.0

47.7

17.724.65.3 50.8 1.6

1.8

2.1

18.024.55.4 51.2 0.9

11.133.45.6 47.3 2.6

8.037.99.9 43.4 0.9

9.136.28.1 45.1 1.5
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[ Reasons for Insufficient Teaching Time ]

(a) Overview
Whether it was junior high or high school and regardless of the subject, the overwhelming reason given for 
insuf� cient teaching time was "no room in the current education plan"  (84.7%), outscoring other reasons by 
far. The next most given reasons were “Teachers lack expertise in the subject” (32.5%) and “There are other 
more important subjects” (25.3%).

(b) By school type and by subject responsibility
Whether it was junior high or high school and regardless of the subject, about 30% of respondent answered 
“Teachers lack expertise in the subject.” This result indicates that there is a need in schools for a � nancial and 
economic education support system for teachers. Also, the proportion of respondents teaching high school 
commerce courses answering “Little coverage in textbook” was high—over 40%.
In the comment space, respondents also wrote that “Priority is given to subjects that will be on exams” and 
“Cannot have in depth discussions because teaching time for the subject is slotted close to exam time,” 
suggesting that the overlap with exam time is a factor behind the lack of suf� cient teaching time for � nancial 
and economic education.

If you answered “Somewhat insufficient” or “Insufficient,” what do you think are the 
reasons for not enough time being allowed for teaching this subject?

Figure 16. Reasons for Insuffi cient Teaching Time

 Number of questionnaires No room in the current 
education plan

Teachers lack expertise in 
the subject

There are other more 
important subjects

Little coverage in textbook

Overall 1845 84.7 32.5 25.3 24.3 
By school 
type

Junior high school 1136 84.2 34.2 23.2 27.6 
High school 760 85.3 29.1 28.6 18.7 

By subject 
responsibility

Junior high school 
social studies 650 88.3 32.3 19.8 31.2 
Junior high school 
technology and 
home economics

494 78.7 37.0 27.3 23.1 

High school civics 296 85.5 25.7 29.4 26.4 
High school home 
economics 398 86.2 31.2 29.1 9.0 
High school 
commerce 67 79.1 31.3 22.4 43.3 

 School unused to teaching 
the subject 

Dif� cult to obtain 
understanding of education 
administration

Dif� cult to obtain 
understanding of parents or 
guardians 

Others No response

Overall 5.9 2.4 0.7 3.0 0.4 
By school 
type

Junior high school 6.0 1.7 0.7 2.6 0.4 
High school 6.1 3.3 0.8 3.7 0.3 

By subject 
responsibility

Junior high school 
social studies 5.4 2.3 0.6 1.5 0.5 
Junior high school 
technology and 
home economics

6.9 1.0 0.8 3.8 0.6 

High school civics 8.4 5.1 1.4 3.7 0.3 
High school home 
economics 4.0 1.8 0.3 3.8 0.3 
High school 
commerce 7.5 4.5 1.5 3.0 -
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Note: Figures have been complied excluding the response of “Haven’t taught it” given as a reason for “No response” for Courses 
Given in Financial and Economic Education (page 12, 1-(1)) and the responses of “Don’t teach it” and “No response” for 
Actual Teaching of Financial Economic Education (page 26, 2-(2)).

(6) Problems with the Study Content of Financial and Economic Education 

(a) Overview
Overall, since only 5% of teachers answered “Do not see any particular problems,” almost all teachers found 
something wrong with the study content. 
Specifically, whether junior high or high school, teachers felt strongly that the “Focus on understanding 
terminology or systems makes it dif� cult for students to relate study content to their actual lives” (55.0%) 
and “Students learn the information, but � nd it dif� cult to pick up abilities or attitudes” (40.9%). These results 
indicate that � nancial and economic education at school is heavily weighted toward knowledge, creating a 
gap with actual life that makes it impossible for students to acquire the abilities or attitudes to actually use 
that knowledge. 
Other than the previously mentioned problems, a relative high proportion of teachers at junior high and 
high school regardless of subject responsibility found that “Financial and economic education is relegated 
to specific grades and timeframes, making it impossible to have ongoing studies in the subject” (31.6%). 
These results suggest that currently, it cannot really be said that � nancial and economic education is being 
conducted under teaching system that � ts student needs. 

(b) By school type and by subject responsibility
A relative high proportion of teachers, about 40%, of high school civics and commerce courses found that 
“There is little practical knowledge, such as types of interest rates or � nancial products and the relationship 
between risk and return.” Obviously more than a few teachers feel that there are problems with study content 
from the point of view of fostering the ability to acquire an accurate understanding of � nancial matters and 
economics (� nancial literacy).

What kind of problems do you see with the study content of current financial and 
economic education lessons?

Figure 17. Problems with the Study Content of Financial and Economic Education 

 Number of 
questionnaires

Focus on 
understanding 
terminology 
or systems 
makes it 
dif� cult for 
students to 
relate lessons 
to their actual 
lives

Students 
learn the 
information, 
but � nd it 
dif� cult to pick 
up abilities or 
attitudes

Financial and 
economic 
education 
is relegated 
to speci� c 
grades and 
timeframes, 
making it 
impossible to 
have ongoing 
studies in the 
subject

There is little 
practical 
knowledge, 
such as 
types of 
interest rates 
or � nancial 
products 
and the 
relationship 
between risk 
and return

Dif� cult for 
students 
to gain any 
basic skills 
needed to be 
independent, 
such as 
managing 
income and 
expenses and 
savings

Do not see 
any particular 
problems

Others No response

Overall 3128 55.0 40.9 31.6 28.3 22.2 5.5 3.1 2.3 
By school 
type

Junior high 
school 2097 55.6 42.1 32.3 24.7 20.7 6.0 2.7 2.3 
High school 1110 53.7 37.4 30.9 35.0 24.8 4.1 3.8 2.3 

By subject 
responsibility

Junior high 
school social 
studies

1266 58.0 39.1 33.4 30.7 20.5 6.7 2.4 1.3 

Junior high 
school 
technology 
and home 
economics

845 52.3 46.4 30.5 15.9 20.9 4.9 3.2 3.9 

High school 
civics 428 61.9 34.6 31.8 39.7 21.3 3.7 3.7 1.6 
High school 
home 
economics

575 47.3 40.7 31.1 30.4 28.5 3.5 3.7 2.4 

High school 
commerce 109 55.0 31.2 25.7 42.2 20.2 9.2 4.6 3.7 
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Teacher Awareness2

(1) Recognition of Meaning of Financial and Economic Education 

Do you know what fi nancial and economic education means?

(a) Overview
Approximately 50% of respondents answer that they “Know about it” regarding the de� nition of � nancial and 
economic education as "Education that gives people a set of life skills that enable them to understand various 
� nancial and economic trends and utilize that understanding to properly consider and take actions regarding 
their society and their own daily lives and life planning." 

(b) By school type and by subject responsibility
While only 30% of teachers of junior high school home economics courses answered “Know about it,” 
teachers of high school commerce course had a high awareness of about 70%.

(c) By academic major at university
Around 60% of teachers with backgrounds in economics, business management, commerce, law, and social 
studies answered “Know about it.” In contrast, teachers with backgrounds in literature and education were 
a little under 50% and those with backgrounds in home economics and human life sciences and science 
and engineering, others had lower awareness at around 40%. There was some gap, therefore, in awareness 
depending on academic major at university (maximum of 25.4 points). 
The fact the awareness of teachers with backgrounds in education and home economics and human life 
science, the categories with the largest number of respondents, was a low 50% underscores the problem 
with � nancial and economic education’s penetration of the school system.

Figure 18. Awareness of Financial and Economic Education
Don’t know No response
Know about it Heard about it

Don’t know No response
Know about it Heard about it

Overall (n=4462)

Junior High School (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

15.849.5 34.0

9.370.7 19.3

13.453.9 32.1

11.855.9 31.7

26.034.7 38.4

10.555.7 33.0

12.356.3 30.8

17.346.3 35.5

0.7

0.7

0.5

0.7

0.8

0.8

0.6

0.8

Figure 19. Breakdown of Awareness by Academic Major at University

Overall (n=4462)

Economics, business management, and commerce (n=586)

Social studies (n=213)

Law (n=342)

Literature and foreign languages (n=603)

Education (n=1219)

Home economics and human life sciences (n=1287)

Science and engineering, others (n=109)

No response (n=103)

0% 20% 40% 60% 80% 100%

15.849.5 34.0

30.336.7 33.0

12.645.6 41.7

19.643.8 35.8

18.046.5 34.7

14.449.1 35.7

8.558.5 31.9

8.561.5 29.6

9.062.1 28.3

0.7

0.0

0.8

0.8

0.8

1.2

0.5

0.5

0.0
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Reference: Student Awareness of Financial and Economic Education

Note: Figures have been complied excluding the response of “Haven’t taught it” given as a reason for “No response” for Courses 
Given in Financial and Economic Education (page 12, 1-(1)) and the responses of “Don’t teach it” and “No response” for 
Actual Teaching of Financial Economic Education (page 26, 2-(2)).

Overall, in the teachers’ view, students did show interest in � nancial and economic education. Combining 
“Showed great interest” and “Showed some interest,” about 80% of teachers thought that students showed 
interest.

On the other hand, among the reasons teachers answering that students “Didn’t show much interest” (18.8%) 
or “Didn’t show any interest” (0.9%) gave were “Unfamiliar subject for students”(62.8%) and “Difficult for 
students to understand” (72.9%).

Did your students show any interest in fi nancial and economic education?

If you answered “Didn’t show much interest” or “Didn’t show any interest,” what do you 
think are the reasons for their lack of interest?

Didn’t show any interestDidn’t show much interest No responseShowed great interest Showed some interest

Overall (n=3128)

Junior High School (n=2097)

High School (n=1110)

Junior High School Social Studies (n=1266)

Junior High School Technology and Home Economics (n=845)

High School Civics (n=612)

High School Home Economics (n=575)

High School Commerce (n=109)

0% 20% 40% 60% 80% 100%

7.8 71.2 18.8

8.3 64.2 23.9

7.3 69.6 20.3

7.5 64.0 25.2

6.5 71.8 18.7

9.3 74.2 15.6

7.4 66.9 22.6

8.2 73.3 16.8

 Number of 
questionnaires

Unfamiliar 
subject for 
students

Dif� cult for 
students to 
understand

Inadequate 
instruction 
methods of 
teachers 

Lack of 
effective 
instruction 
methods 
and teaching 
materials 

Content 
has little 
signi� cance 
for exams

Inadequate 
teaching 
time

Content 
has little 
signi� cance 
for job 
searches

Others No response

Overall 616 72.9 62.8 26.6 21.3 18.7 15.3 3.9 1.0 0.2 
By school 
type

Junior high 
school 362 74.6 63.5 24.6 23.5 18.0 14.1 1.9 1.1 -
High school 268 71.6 60.4 28.7 18.3 20.1 16.4 6.7 0.7 0.4 

By subject 
responsibility

Junior high 
school social 
studies

199 76.4 71.9 22.1 20.6 15.1 15.1 2.5 0.5 -

Junior high 
school 
technology 
and home 
economics

166 72.9 53.6 27.7 27.1 21.1 13.3 1.2 1.8 -

High school 
civics 118 63.6 72.9 28.8 16.1 19.5 16.9 8.5 1.7 -
High school 
home 
economics

122 80.3 49.2 29.5 19.7 19.7 17.2 3.3 - 0.8 

High school 
commerce 28 67.9 57.1 25.0 21.4 25.0 10.7 14.3 - -

Figure 21. Reasons for Students’ Lack of Interest

Figure 20. Degree of Student Interest in Financial and Economic Education
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0.9
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1.5
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(2) Actual Teaching of Financial and Economic Education

Do you actually teach fi nancial and economic education?

(a) Overview
Looking at junior high and high school and all classes, about 70% of respondents answered that they “Teach 
it” (41.9%) or “Have taught it” (29.4%). A little under 30% of teachers answered that they “Don’t teach it.”

(b) By school type and by subject responsibility
In addition to a high proportion (over 80%) of teachers of commerce courses  responding that they did 
actually teach it, one of the characteristics of high schools was that a high proportion of teachers of home 
economics (79.9%) and civics courses (70.6%) said they did teach the subject. In addition, a relatively high 
proportion, just under 40%, of junior high school teachers of technology and home economics also taught 
� nancial and economic education.

(c) By academic major at university
The proportion of teachers answering either “Teach it” or “Have taught it” exceeded 70% in almost all 
categories of academic majors. However, this � gure was only around 50% for teachers with backgrounds in 
science and engineering.

Figure 22. Actual Teaching of Financial and Economic Education
Don’t teach it No response
Teach it Have taught it

Don’t teach it No response
Teach it Have taught it

Overall (n=4462)

Junior High School (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

27.741.9 29.4

16.451.4 30.7

19.450.4 29.5

28.938.1 32.5

36.036.6 26.1

24.943.4 30.7

23.045.4 30.9

29.940.3 28.7

Figure 23. Actual Teaching by Teachers’ Academic Major

Overall (n=4462)

Economics, business management, and commerce (n=586)

Social studies (n=213)

Law (n=342)

Literature and foreign languages (n=603)

Education (n=1219)

Home economics and human life sciences (n=1287)

Science and engineering, others (n=109)

No response (n=103)

0% 20% 40% 60% 80% 100%

27.741.9 29.4

49.526.6 23.9

35.035.0 29.1

27.943.0 28.0

27.842.2 28.9

30.236.0 33.0

23.447.4 27.8

26.340.8 32.4

21.846.4 30.9

1.0

1.4

0.7

0.5

1.2

1.0

0.7

1.1

1.0

0.0

1.1

1.1

0.8

1.5

0.5

0.9

1.0
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(3) Necessity of Financial and Economic Education 

What do you think about fi nancial and economic education being taught in schools?

Overall, a total of 95% of teachers answered that the subject was “Necessary” (37.0%) or “Necessary to 
some extent” (58.0%). Regardless of the subject and whether it was junior high or high school, almost all 
teachers felt that � nancial and economic education was necessary in some way.

Figure 24. Necessity of Financial and Economic Education

UnnecessaryNot really necessaryNecessary Necessary to some extent No response

Overall (n=3128)

Junior High School (n=2097)

High School (n=1110)

Junior High School Social Studies (n=1266)

Junior High School Technology and Home 
Economics (n=845)

High School Civics (n=428)

High School Home Economics (n=575)

High School Commerce (n=109)

0% 20% 40% 60% 80% 100%

58.037.0

51.6

42.1

46.3

56.4

53.343.2

57.736.8

64.130.3

56.637.6

60.034.3

0.5
0.3

0.6
0.3

0.4
0.3

0.6
0.3

0.4
0.4

0.5
0.5

0.3
0.1

0.7
0.0

4.1

2.8

4.9

4.7

4.6

1.6

0.7

4.8
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Reasons Financial and Economic Education Is Necessary (Number of respondents: 4,241) 

If you answered that the subject was “Necessary” or “Necessary to some extent,”  for 
what reasons do you think so?

(a) Overview
Overall, the overwhelmingly greatest number of teachers answered “Gain the knowledge required to be a 
smart consumer.” Moreover, 38.9% of teachers answered “Become independent as an individual in future,” 
suggesting an awareness of the subject’s importance as part of consumer education. 
On the other hand, the fact that 44.8% of teachers answered “Gain an understanding of the workings of 
society” indicated that they thought financial and economic education was also necessary to understand 
social systems and movements.

(b) By school type and by subject responsibility
Some answers were characteristic of the subject categories.  About 40% to 50% of junior high school 
teachers of technology and home economics and high school teachers of home economics answered 
“Become independent  as an individual in future,” demonstrating fairly strong awareness of this aspect. In 
contrast, about 60% to 70% of teachers of junior high school social studies, high school civics, and high 
school commerce courses answered “Gain an understanding of the workings of society.”

Figure 25. Reasons Financial and Economic Education Is Necessary 

 Number of 
questionnaires

Gain the knowledge 
required to be a 
smart consumer

Gain an 
understanding of the 
workings of society

Become independent  
as an individual  in 
future

Overall 4241 73.5 44.8 38.9 
By school 
type

Junior high school 2909 77.2 43.7 36.2 
High school 1436 65.7 47.8 44.6 

By subject 
responsibility

Junior high school 
social studies 1631 70.9 60.2 32.9 

Junior high school 
technology and 
home economics

1295 85.1 22.9 40.4 

High school civics 578 53.1 69.4 37.4 
High school home 
economics 723 78.4 27.5 52.0 

High school 
commerce 138 52.2 64.5 35.5 

 Gain a correct sense 
of the value of money

Others No response

Overall 24.6 0.6 0.2 
By school 
type

Junior high school 24.6 0.5 0.2 
High school 23.7 0.8 0.1 

By subject 
responsibility

Junior high school 
social studies 21.3 0.4 0.1 

Junior high school 
technology and 
home economics

28.9 0.6 0.3 

High school civics 17.5 0.9 -
High school home 
economics 27.2 0.3 0.1 

High school 
commerce 30.4 3.6 -
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Reasons Financial and Economic Education Is Not Necessary (Number of respondents: 198) 

If you answered that the subject was “Not really necessary” or “Unnecessary,”  for what 
reasons do you think so?

Extremely few teachers answered that financial and economic education was “Unnecessary.” Out of all 
teachers (total number of respondents: 4,462), less than 5% (4.4%) gave that answer. 
Among those negative responses, most teachers said it was because of a lack of a system, answering “There 
is no system or scheme at the school to teach it” (52.5%), or because of teachers’ circumstances, answering  
“Teachers have not learned the knowledge or methodology to do so” (42.9%).
Some teachers said “Schools should not be teaching about money,” but it was a minor opinion (7.1%).
Opinions written in the Comments field for other questions, such as “It is not included in the school 
curriculum,” Can’t � nd enough time to teach � nancial and economic education,” “There are no good teaching 
materials” are thought to be the reasons behind these negative responses. 

Figure 26. Reasons Financial and Economic Education Is Not Necessary

 Number of 
questionnaires

There is no system or 
scheme at the school 
to teach it

Teachers have 
not learned the 
knowledge or 
methodology to do 
so

Think that it should 
be learned in outside 
life, not in school

Overall 198 52.5 42.9 23.7 
By school 
type

Junior high school 159 53.5 41.5 23.9 
High school 45 51.1 48.9 22.2 

By subject 
responsibility

Junior high school 
social studies 90 57.8 33.3 31.1 

Junior high school 
technology and 
home economics

70 47.1 51.4 14.3 

High school civics 31 54.8 38.7 22.6 
High school home 
economics 13 46.2 69.2 23.1 

High school 
commerce 1      - 100.0      -

 Schools should not 
be teaching about 
money

Think that it should 
be learned at home, 
not in school

Others No response

Overall 7.1 6.1 19.7 1.5 
By school 
type

Junior high school 5.0 6.9 20.1 1.9 
High school 13.3 2.2 15.6 2.2 

By subject 
responsibility

Junior high school 
social studies 6.7 6.7 21.1 1.1 

Junior high school 
technology and 
home economics

2.9 7.1 20.0 2.9 

High school civics 16.1      - 16.1 3.2 
High school home 
economics      - 7.7 15.4      -

High school 
commerce 100.0      -      -      -
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(4) Knowledge, Abilities, and Attitudes that Should be Taught to Students

(a) Overview
The order of what type of content was taught in the lessons given on financial and economic education 
shown in Figure 9. was almost exactly the same for knowledge, abilities and attitudes that need to be taught, 
with “Consumer issues and consumer protection” (47.2%) and “Consumer rights and responsibilities” (46.0%) 
being the most common responses.
However, the “Importance of money and planning methods” which was number 5 in frequency of response 
(24.9%) in Figure 9., came in third at about 20 points higher (43.8%) for the knowledge, abilities,and attitudes 
that teachers thought should be taught to students. This gap likely demonstrates the strong awareness 
among teachers that the content that they were not teaching to students was important. 

(b) By school type and by subject responsibility
Teachers of junior high technology and home economics and of high school commerce courses answered 
“Importance of money and planning methods” at a particularly high frequency level of 40% to 50%.
In other areas, teachers of high school home economics and of commerce courses answered “Credit, loans, 
and securities, etc.” at a high level of about 50%.
On the other hand, “Risk management (risks that need to be covered by insurance)” had low priority among 
all subject teachers, consistent with the low number of teachers actually teaching it  (Figure 9.).
Teachers of high school civics answered “Pension systems” with the relative high frequency of just under 
30%, consistent with the over 40% of teachers answering that they taught it (Figure 9.).

What knowledge, abilities, and attitudes do you think should be taught to students through 
fi nancial and economic education?

A. Consumer Lifestyle 

Figure 27. What Should be Taught to Students/ Consumer lifestyle

 Number of 
questionnaires

Importance 
of money 
and 
planning 
methods

Life planning 
and 
household 
budget 
management

Working 
and 
money

Consumer 
rights and 
responsibilities

Consumer 
issues 
and 
consumer 
protection

Civil 
awareness of 
consumption

Credit, 
loans, and 
securities, 
etc.

Risk 
management 
(risks that 
need to be 
covered by 
insurance)

Pension 
systems

Others Nothing 
in 
particular

No 
response

Overall 4462 43.8 36.6 35.9 46.0 47.2 17.9 36.4 5.9 13.1 0.3 0.2 0.5 
By school 
type

Junior high 
school 3085 47.3 33.3 35.9 51.5 49.8 19.3 31.9 4.4 9.7 0.1 0.2 0.6 
High school 1487 35.6 43.8 36.0 34.2 41.7 14.8 46.1 9.5 20.6 0.7 0.3 0.5 

By subject 
responsibility

Junior high 
school social 
studies

1732 41.1 33.3 45.0 46.4 43.4 17.7 31.8 6.3 13.7 0.1 0.3 0.8 

Junior high 
school 
technology 
and home 
economics

1371 55.3 33.3 24.4 57.8 57.8 21.3 32.1 2.0 4.7 0.1 0.1 0.3 

High school 
civics 612 32.8 25.2 43.8 37.9 40.7 17.3 39.2 9.5 28.6 1.0 0.5 0.7 
High school 
home 
economics

738 36.4 58.8 27.0 32.7 45.4 14.2 51.4 8.7 15.9 0.3 0.3 0.4 

High school 
commerce 140 42.9 46.4 50.0 26.4 26.4 7.1 49.3 14.3 10.7 1.4 - 0.7 



31Report on Comprehensive Survey of Financial and Economic Education in Japan’s Junior High and High Schools

(a) Overview
Way out in front in teachers’ answers was “Basic economic mechanisms” (79.3%), which also corresponds 
with the skills teachers thought needed to be taught (Figure 10.). The next most frequent answer was “Flow¯
of capital (money)”(37.7%), and “Role of companies and corporate social responsibility” (35.1%) at an equally 
high level .

(b) By school type and by subject responsibility
The teachers of junior high social studies and high school civics answered “Public � nance,” “Role of stock 
market,” and “Banking business” with particularly high frequency. In addition, about 40% of high school home 
economics courses answered “Function of insurance,” demonstrating that there were special characteristics 
to the answers of teachers of each subject. 

B. Financial and Economic Areas 

Figure 28. What Should be Taught to Students/ Financial and Economic Areas

 Number of 
questionnaires

Basic economic 
mechanisms

Role of companies 
and corporate social 
responsibility

Flow of capital (money) Public � nance Role of the stock 
market

Overall 4462 79.3 35.1 37.7 30.1 20.1 
By school 
type

Junior high school 3085 79.0 33.6 37.8 33.0 20.7 
High school 1487 80.2 38.1 37.5 23.7 18.8 

By subject 
responsibility

Junior high school 
social studies 1732 81.8 38.5 34.0 51.7 32.0 
Junior high school 
technology and 
home economics

1371 75.3 27.6 42.7 9.7 6.3 

High school civics 612 81.0 43.5 39.7 44.1 31.2 
High school home 
economics 738 79.9 29.5 34.1 7.3 6.1 
High school 
commerce 140 77.9 60.0 45.7 21.4 32.1 

 Banking business Function of insurance Others Nothing in particular No response

Overall 18.4 16.7 0.5 2.7 3.0 
By school 
type

Junior high school 21.1 11.8 0.3 3.3 3.5 
High school 12.6 27.3 0.8 1.3 2.1 

By subject 
responsibility

Junior high school 
social studies 31.1 9.6 0.5 0.3 0.8 
Junior high school 
technology and 
home economics

8.7 14.6 0.1 7.1 6.9 

High school civics 23.2 15.5 1.1 0.3 1.0 
High school home 
economics 3.4 40.1 0.4 2.4 3.3 
High school 
commerce 15.0 10.7 1.4      - 0.7 
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[ Difficulties Encountered When Giving Lessons ]

(a) Overview
Overall, the top answers were “Difficult for students to understand” (48.9%), “Lack of expertise among 
teachers” (48.4%), and “Not enough lesson time” (44.9%), with more than 40% of teachers giving these 
answers. These results were consistent with those of Figures 16 and 17.

(b) By school type and by subject responsibility
About 40% of teachers of junior high school social studies and high school civics and commerce courses 
answered “Changes in the actual economy are too complex.” Combining this answer with the most frequent 
answer overall “Difficult for students to understand” suggests that not a few teachers feel some anxiety 
because they think students do not understand the material suf� ciently.
The answer “Lack of expertise among teachers” was high, above 50%, for teachers of junior high school 
technology and home economics (58.4%) and of high school home economics (54.7%). It seems that these 
courses are especially in need of support for teachers in training and teaching materials, etc.

(c) By academic major at university
The proportion of teachers with university backgrounds in economics, business management, commerce, 
and law that answered that it was difficult to teach financial and economic education because of their lack 
of expertise was about 30%. This figure rose to over half, between 50% to 60%, for teachers with other 
backgrounds. These results indicate a signi� cant difference based on the teacher’s academic major at university. 

Do you encounter any difficulties when teaching fi nancial and economic education in 
your lessons?

 Number of 
questionnaires

Dif� cult for 
students to 
understand

Lack of 
expertise 
among 
teachers

Not 
enough 
lesson 
time

Changes 
in the 
actual 
economy 
are too 
complex

No 
appropriate 
teaching 
material

Low level 
of interest 
among 
students

Little 
opportunity 
for 
teachers 
to obtain 
training

School 
unused to 
teaching 
the 
subject 

Dif� cult 
to obtain 
understanding 
of parents or 
guardians

Others No 
response

Overall 4462 48.9 48.4 44.9 37.8 26.6 25.7 14.0 5.2 0.2 1.0 1.6 
By school 
type

Junior high 
school 3085 49.9 49.4 44.4 38.9 28.3 22.4 13.6 5.4 0.3 0.9 1.6 
High school 1487 46.3 45.9 46.2 35.0 23.2 33.0 14.9 4.5 0.1 1.1 1.8 

By subject 
responsibility

Junior high 
school social 
studies

1732 56.2 42.1 45.2 48.0 23.0 19.1 10.7 5.1 0.3 0.9 1.5 

Junior high 
school 
technology 
and home 
economics

1371 41.8 58.4 43.5 27.5 35.0 26.6 17.2 6.0 0.3 0.9 1.6 

High school 
civics 612 52.9 36.3 47.9 40.4 22.1 33.0 11.8 5.6 0.3 0.7 2.0 
High school 
home 
economics

738 40.1 54.7 48.5 30.4 24.3 31.8 16.4 3.3 - 1.2 1.6 

High school 
commerce 140 50.0 40.7 27.1 36.4 22.1 38.6 20.7 6.4 - 2.9 2.1 

Figure 29. Diffi culties Encountered When Giving Lessons

Economics, business management, and commerce

Social sciences

Law

Literature and foreign languages

Education

Home economics and human life sciences

Science and engineering, others

20% 30%25% 35% 40% 45% 50% 55% 60% 65%

32.3

61.5
55.7

51.5
49.8

33.6
43.7

Figure 30. Awareness of Lack of Expertise By Academic Major at University
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(5) Desired Teaching Support

What type of support would you like to have in teaching financial and economic 
education?

The overwhelming answer given by teachers for the type of support they would like to have in teaching 
� nancial and economic education was “Simple supplementary materials that are easy for students to use” 
(74.3%). Junior high and high school teachers for all subjects thought this necessary. 
The next most desired support was “Training seminars where teachers can gain financial and economic 
expertise” (31.0%),  “Dispatch of outside lecturers” (25.7%), and “Much more information offered over the 
Internet” (24.2%).
Teachers are probably wanting “Training seminars where teachers can gain � nancial and economic expertise” 
and  “Dispatch of outside lecturers”  based on the fact that one of the dif� culties teachers said that they 
encountered in teaching � nancial and economic education was “Lack of expertise among teachers.”  

Figure 31. Desired Support in Teaching Financial and Economic Education 

 Number of questionnaires Simple supplementary 
materials that are easy for 
students to use

Training seminars where 
teachers can gain � nancial 
and economic expertise 

Dispatch of outside 
lecturers

Much more information 
offered over the Internet

Overall 4462 74.3 31.0 25.7 24.2 
By school 
type

Junior high school 3085 75.6 28.8 27.3 24.6 
High school 1487 70.9 36.1 22.3 23.4 

By subject 
responsibility

Junior high school 
social studies 1732 75.6 24.5 22.7 30.1 
Junior high school 
technology and 
home economics

1371 75.8 34.1 33.1 17.7 

High school civics 612 67.0 35.3 21.1 25.2 
High school home 
economics 738 76.0 37.0 20.6 22.1 
High school 
commerce 140 60.0 35.7 36.4 22.9 

 Working experience 
(internship)

Others Nothing in particular No response

Overall 11.6 1.7 1.6 1.2 
By school 
type

Junior high school 11.5 1.6 1.6 1.0 
High school 12.4 2.2 1.8 1.5 

By subject 
responsibility

Junior high school 
social studies 11.5 2.0 2.3 1.0 
Junior high school 
technology and 
home economics

11.3 0.9 0.7 1.0 

High school civics 14.7 2.9 3.3 0.5 
High school home 
economics 10.2 1.5 0.5 2.3 
High school 
commerce 15.0 2.9 2.1 1.4 
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Appendix Appropriate Time to Start Learning Specific Topics in 
Financial and Economic Education (By Study Content)

Please circle at what time in a student’s school career you think teachers should start teaching the following 
study content for fi nancial and economic education. Please circle one answer for each study content topic.
(Your answer does not have to be what the current timing is but what you think it should be.)

The Importance and Magnitude of Money 1 Figure 32

Money Management 2 Figure 33

Junior high school

Junior high school

Grades 5&6 elementary school

Grades 5&6 elementary school

Grades 1&2 elementary school

Grades 1&2 elementary school

Grades 3&4 elementary school

Grades 3&4 elementary school

High school

High school

No response

No response

Overall (n=4462)

Overall (n=4462)

Junior High School  (n=3085)

Junior High School  (n=3085)

High School (n=1487)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Civics (n=612)

High School Home Economics (n=738)

High School Home Economics (n=738)

High School Commerce (n=140)

High School Commerce (n=140)

0%

0%

20%

20%

40%

40%

60%

60%

80%

80%

100%

100%

55.6

55.6

23.3

23.3

16.1

16.1

53.5

53.5

24.6

24.6

17.4

17.4

59.3

59.3

22.0

22.0

15.2

15.2

60.1

60.1

20.5

20.5

13.4

13.4

50.3

50.3

23.7

23.7

17.3

17.3

48.8

48.8

26.7

26.7

19.1

19.1

69.6

69.6

17.9

17.9

8.8

8.8

52.1

52.1

20.0

20.0

20.7

20.7

Not necessary until after high school

Not necessary until after high school

1.1

1.1

1.3

1.3

0.7

0.7

1.7

1.7

0.9

0.9

1.1

1.1

0.7

0.7

0.1

0.1

0.0

0.0

0.4

0.4

0.1

0.1

0.1

0.1

0.3

0.3

0.1

0.1

0.7

0.7

0.0

0.0

0.3

0.3

0.2

0.2

0.8

0.8

0.2

0.2

0.1

0.1

1.1

1.1

1.4

1.4

3.4

3.4

5.0

5.0

0.4

0.4

3.3

3.3

3.0

3.0

4.2

4.2

2.4

2.4

5.7

5.7

2.8

2.8
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Life Planning 3 Figure 34

Basic Economic Mechanisms 4 Figure 35

Junior high school

Junior high school

Grades 5&6 elementary school

Grades 5&6 elementary school

Grades 1&2 elementary school

Grades 1&2 elementary school

Grades 3&4 elementary school

Grades 3&4 elementary school

High school

High school

No response

No response

Not necessary until after high school

Not necessary until after high school

Overall (n=4462)

Junior High School  (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

72.2

77.2

60.8

84.4

68.3

67.8

55.1

58.6

13.0

9.1

22.3

2.8

17.1

16.2

26.4

27.9

10.9

11.2

13.9

13.4

10.6

15.4

8.6

11.9

Overall (n=4462)

Junior High School  (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

0% 20% 40% 60% 80% 100%

20.6 50.9

53.7

44.7

54.9

52.2

45.3

42.8

52.9

21.8

17.9

30.9

11.0

26.7

19.8

42.0

20.7

21.8

16.0

17.3

23.7

26.3

11.7

18.6

0.6
3.2

0.5
3.1

0.2
2.2

0.9
3.4

1.6
5.1

0.8
3.8

0.3
2.2

1.4
2.9

1.9

2.0

1.4

2.3

1.8

2.0

2.1

1.0

1.4

0.8

1.0

0.9

1.3

0.9

2.6

0.3

0% 20% 40% 60% 80% 100%

1.4

1.5

1.1

1.3

1.6

1.1

1.4

0.3

0.0

0.9

0.3

0.3

0.1

0.4

0.2

0.1

0.1
1.1

0.0
0.9

0.0
1.4

0.3
1.5

0.3
1.0

0.1
0.6

0.3
1.6

0.7
2.9
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Basics of Contracts 5 Figure 36

The Essentials of Finance (Interest rates, inflation/deflation, exchange rates) 6 Figure 37

Junior high school

Junior high school

Grades 5&6 elementary school

Grades 5&6 elementary school

Grades 1&2 elementary school

Grades 1&2 elementary school

Grades 3&4 elementary school

Grades 3&4 elementary school

High school

High school

No response

No response

Not necessary until after high school

Not necessary until after high school

Overall (n=4462)

Overall (n=4462)

Junior High School  (n=3085)

Junior High School  (n=3085)

High School (n=1487)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Civics (n=612)

High School Home Economics (n=738)

High School Home Economics (n=738)

High School Commerce (n=140)

High School Commerce (n=140)

63.4

52.2

73.7

61.5

41.8

31.1

69.4

78.6

79.1

40.0

43.3

37.6

44.2

27.1

22.1

23.6

26.2

42.0

15.6

33.3

48.8

61.5

11.2

52.4

19.0

18.1

47.5

58.3

46.6

62.3

67.1

72.1

6.9

6.4

5.1

4.7

7.4

6.0

2.1

6.4
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100%

1.8
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2.0
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1.3

1.7

2.4
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1.6

2.5

1.8

1.5

2.9

1.4

0.8

0.7

3.6

1.4

0.5

2.0

1.0

2.4

0.8

1.9

1.6

3.8

0.7

3.4

2.0

1.5

0.9

6.1

0.2

0.0

0.1

0.0

0.1

0.0

0.5

0.1

0.2

0.0

0.2

0.0

0.7

0.1

0.7

0.0

0.9

0.1

0.8

0.1

0.8

0.1

0.9

0.1

0.5

0.0

0.9

0.1

1.1

0.1

1.4

0.0

1.2

1.5

1.7

1.1

0.9

2.2

1.4

1.3
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Junior high school

Grades 5&6 elementary schoolGrades 1&2 elementary school Grades 3&4 elementary school

High school No responseNot necessary until after high school

Overall (n=4462)

Junior High School  (n=3085)

High School (n=1487)

Junior High School Social Studies (n=1732)

Junior High School Technology and Home 
Economics (n=1371)

High School Civics (n=612)

High School Home Economics (n=738)

High School Commerce (n=140)

42.6

55.2

58.9

50.4

50.8

61.5 27.2

22.8

36.9

16.3

30.9

33.5

41.6

25.7

38.3

63.7

78.3

57.0

43.1

60.8

34.6

66.2

73.9

59.2

81.3

53.3

82.1

67.1

0%

0%

20%

20%

40%

40%

60%

60%

80%
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100%

100%

14.8

17.3

14.2

7.1

Loans and Credit 7 Figure 38

The Relationship of Risk and Return in Investment 8 Figure 39

Junior high school

Grades 5&6 elementary schoolGrades 1&2 elementary school Grades 3&4 elementary school

High school No responseNot necessary until after high school
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Junior high school

Grades 5&6 elementary schoolGrades 1&2 elementary school Grades 3&4 elementary school

High school No responseNot necessary until after high school

54.0 34.1
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46.0

23.2

35.4

46.1

48.4

32.9

57.1

47.7

54.0

59.6
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45.1

62.9

0% 20% 40% 60% 80% 100%

The Main Features of Financial Products 9 Figure 40
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Reference Opinions and Requests Regarding Financial and 
Economic Education (Comment Fields)

(a) Overview
Overall, we received such opinions as “It’s dif� cult to allot time for � nancial and economic education” and 
“There is so much content to cover that it is dif� cult to get it all done.” Often mentioned requests included 
“Provide easy-to-use (simple for students to understand) teaching materials” and “Training seminars for 
teachers.”

(b) By school type and by subject responsibility
Teachers of junior high school social studies commented “There is a lack of expert knowledge among 
teachers.” The teachers also often requested training and easy-to-use teaching materials. The comments 
of teachers of junior high school technology and home economics revealed that they mainly focus on the 
fundamentals of � nancial and economic education—consumer lifestyle.  
Among the comments of teachers of high school civics, the opinion was expressed that there was a need for 
“Hands-on learning” and “Practical teaching materials.” Teachers indicated that they wanted to give lessons 
that would gain the interest of students and teach them knowledge. 

< Junior High School Social Studies >
• Producing teaching materials is dif� cult because some of the content is very complicated to teach (interest 

rates, loans, credit, etc.).
• If I had teaching materials that allowed me to provide simulations using computers, etc., I think students would 

� nd it easier to understand (things that are easy to do right on the website).
• Teaching materials that enable you to teach something familiar to students.
• I think it's a very important study unit and therefore more time should be allotted to lessons. I would be happy 

if even more progress could be made in developing materials that make it as easy as possible to understand.
• Previously, I used the JSDA’s stock market game in my lessons, but the time allotted to optional subjects has 

been reduced, making it dif� cult to spend time on it. I would be pleased to have some visual teaching materials 
that can be done in a short period and are easy to use.

• It's dif� cult to � nd time to give lessons.
• There is a lack of expertise among teachers, and we have no extra time to teach financial and economic 

education.
• I think many teachers have the knowledge and ability to teach basic economic mechanisms, but we need 

opportunities to learn speci� c knowledge about the stock market and investments.
• All of the teachers do not have an academic background in economics, and it is a � eld that is always in § ux. 

Still I am constantly trying to re§ ect new information trends in my lessons. However, since I have an undeniable 
lack of expert knowledge in the � eld, I would like to participate in training courses during my longer vacation 
periods.

• Teachers without an academic background in economics have little expert knowledge about, for example 
stocks, so they have to study on their own and increase their level of expertise. Rather than one-time lectures, 
etc., I would be happy if regular workshop could be set up that would increase our level of expertise (once a 
month, etc.).

• In order to avoid � nancial and economic education being seen as a “money game,” I would like to see the 
teaching focus only on its importance as just one social function.

• Although students have a high interest in learning about economic areas, there is always new content because 
there are revisions of laws, changes in systems, changes in government policies, and other changes affecting 
the knowledge base. So, I feel it’s hard for teachers to research their teaching material. This is an area I think it 
would be good to support.

• I worry over just how much of the material I should cover.
• There is so much content that I cannot suf� ciently cover it all within the allotted time.
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< Junior High School Technology and Home Economics >
• Learning about the importance of money is important, but because students don't know what it means to earn 

a living, it's hard for them to have a real sense of what’s being talked about.
• As part of the study content of home economics,  I think it is good enough for students to study general 

content, such as selling methods and payment (simple credit schemes). Trying to teach them in greater detail 
involves having to consideration to other things, such as the � nancial situation of students’ families. In any 
case, teachers require more expert knowledge.

• Before teaching them about financial and economic education, students should be taught about the 
importance of money.

• We should collaborate with social studies courses.
• It is easy for students to understand (easy to communicate) things regarding consumer lifestyle. However, they 

are not familiar with � nancial matters so it's hard to get them to understand.
• Within a comprehensive study course, it would be good if students can have a hands-on learning experience 

about something in their lives closely involved with economic trends when learning about financial matters 
while at the same time linking this study with entrepreneur and career education. In a home economics course, 
students should learn about consumer awareness, the relationship to the household budget, and other matters 
from the perspective of a citizen.

• In junior high school, the main thrust of my lessons is to encourage students to take an interest in their 
consumer lifestyle and be aware of themselves as consumers. Even if good supplementary teaching materials 
were available, I think it would be dif� cult to allot the time to teach � nancial and economic education.

• In junior high school, much of the content of the home economics textbook overlaps with the citizenship 
content of social studies courses. I think it would be good if we had textbooks that emphasize the special 
characteristics of the separate courses.

< High School Civics >
• What is "financial and economic education?" While it may be partially due to the lack of knowledge and 

understanding of respondents, I think the definition is rather vague. In some way, I think we have adopted 
them partly in the content of current lessons. However, if that isn't enough, having the educational content of 
� nancial and economic education included in textbooks is the easiest way for teachers in school, who have to 
get their coursework done within a limited amount of time, to include this content.

• First, it is important to teach the basic concepts of economics (this doesn't mean teaching university level 
macroeconomics to high school students). Second, in home economics, I think it is enough to teach students 
about � nancial matters and the economy on the level of "consumer issues and consumer protection." Anything 
more than that can be left to social studies. 

• Media content, such as news and newspapers, etc. is highly advanced and complex material (maybe this is 
the real world?). But the textbook content covers so many essential and basic matters that it’s all I can manage 
to get them to understand that content. It takes a lot of time to get them up to speed to understand materials 
about the real world. It seems if we try to teach students about the real world they lose interest because they 
think it’s dif� cult.

• I think it's dif� cult to get a proper sense of the economy from just lessons in school. It's important to create an 
environment where students will think about things on their own through workplace experiences, etc.

• In teacher training, I'd like to get � rsthand information from people in the workplace. For example, bankers, 
security industry employees, and � nancial planners, etc.

• I make sure to cover the role of banks, various types of insurance, pension systems, public finance, and 
� nancial policy in my lessons. However, I can't talk much about the use, etc., of bonds, stocks, and investment 
funds. In terms of investment, I know enough about corporate � nancing, but it’s a subject that is a little dif� cult 
to touch on  in the classroom.

• I'd like to be provided with teaching materials and topics that students can feel farmiliar with.
• Collaboration between local � nancial institutions and schools is necessary.
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< High School Home Economics >
• Having about 30 minutes of video or DVD material would make it easy to run the class.
• I'd like to have teaching materials looking at social economy from a household budget point of view.
• I think the subject is very important, but I don't have room to allot the teaching time in my lessons.
• I have such a huge amount of skills I want students to learn and items I want to teach that I can’t handle them 

all. In actual fact, it is also dif� cult to get the use of the many teaching materials straight. It’s giving me a lot of 
trouble.

• I do teach consumer issues, credit, and other topics in home economics (Essential Home Economics), but 
don’t have enough time. I think it would be better if we started teaching students about money in the � rst and 
second grades of elementary school.

• In home economics, I focus on some content connected to real-life (household budget management, consumer 
education).

• Students have trouble � nding a connection with what they learn in the classroom. I really don't know just how 
much they understand. While I think it's an important thing to study, I give my lessons with thought in the back 
of my mind that students will probably not be able to assimilate the knowledge (lesson content) themselves 
until they have become adults and start jobs and get their pay.

• Because of the time constraints, it's hard to instill a deep level of understanding of the essentials in a high 
school home economics class. It would be a lot of help to me if easy-to-understand supplementary teaching 
materials, etc. were available.

• You have to give students an opportunity to relate to and use their learning in real life. If it's only schooling, it 
just becomes deskwork.

• I think there is a necessity for a lot of supplementary educational materials that are easy for students to use. 
Rather than having to explain it using the blackboard, I would like an increase in the amount of simple and 
easy-to-understand supplementary educational materials available.

• I think it is probably important to consider the content that should be taught in accordance with students’ 
stage of development. We could give them a wonderful � nancial and economic education if the lesson content 
perfectly matched students’ interests and what they want to learn. With so many people involved in their 
education (in many different aspects), I think it's probably important that students learn � nancial and economic 
education from various angles. I don't think there's anybody who's not interested in money. In the belief that it 
is important to communicate to children the mechanisms of society and value of money, I give lessons on the 
subject within my time limitations in my high school home economics courses.

< High School Commerce >
• As well as business and entrepreneur education, I think it's important to get students to realize the necessity 

of these functions from an early stage in elementary and junior high school. To continue to develop Japan's 
economy, I think it's necessary for us to make society realize that necessity.

• I think the new subject of the teaching materials should be the economy.
• The data in the textbooks is old.
• I think teachers could gain a deeper level of understanding if a workshop was established on � nancial and 

economic education, a list of issues made, and study sessions carried out to solve those issues.
• I was responsible for this subject for the first time this year, and found students interest to be very high. 

However, because of the many technical terms, there were times when it was hard for students to get a clear 
picture. I felt that next time I would have to set aside time for explaining the terminology.

• I don't only teach from the perspective of consumers, I also include the perspective of corporations and 
management and make students think about it from multiple aspects.

• I don't think we should be using gambling-style simulation lessons, etc. about investment or stock trading 
games. I plan to give my students an education in this subject with the focus on life planning, etc. 



42



43Report on Comprehensive Survey of Financial and Economic Education in Japan’s Junior High and High Schools

Attachment
Questionnaire

Questionnaire for Comprehensive Survey of 
Financial and Economic Education in Japan’s 
Junior High and High Schools
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This survey is being carried out by the Study Group on the Promotion of Financial and Economic Education 
(Secretariat:  Japan Securities Dealers Association (JSDA)) to gain an understanding of the state of financial 
and economic education in schools, teachers’ awareness and teaching of the subject, and other factors. The 
questionnaire has 14 questions in all and is expected to take about ten minutes to complete.  We also plan to 
post the results of the survey on the website of the JSDA around May 2014. 

Answering the Questionnaire
• Please have the teachers responsible for social studies, civics, home economics, and commerce answer 

the questionnaire (Teachers associated with multiple schools should only answer for one subject they are 
responsible for teaching).

• Please use a lead pencil or a ballpoint pen (black ink) to mark your answers.
• Please mark your answers by circling the appropriate number.
• When you are asked for a detailed answer, please give concrete examples.
• If you have any enquiries about filling in the questionnaire, please contact the following company 

commissioned to conduct the questionnaire.

Company:   Survey Research Center Co., Ltd.
Contacts:   Mr. Takeda, Mr. Miyamoto
Tel. No.: 0120-938-006 (Toll free)
Note: Survey Research Center is a survey company that has been approved by the Japan Institute for Promotion of Digital 

Economy and Community (JIPDEC), a non-pro� t organization associated with the Ministry of Economy, Trade and Industry 
(METI), to use a logo called “Privacy Mark” for businesses that properly secure and manage personal information.

To begin with, we would like to know the following about the teacher responding to this 
questionnaire.

Gender: (1 Male   2 Female)
Age:  (1.  20s     2. 30s     3. 40s     4. 50s     5. 60s)
Teaching career : (        ) years * Please include employment time as instructor and temporary full-time 
positions
School location:   (            City/Prefecture)
Subject responsible for: 
1 Junior high school social studies          2 Junior high school technology and home economics
3 High school civics          4 High school home economics          5 High school commerce
Academic Major at University
1 Economics and business management          2 Commerce          3 Law          4 Literature          5 Education          
6 Social sciences          7 Foreign languages          8 Home economics and human life sciences          
9 Science and engineering          10 Others (            )

We plan to post the results of the survey on the JSDA website around May  2014. If you would like to be noti� ed 
when the results are posted, please enter your email address below.
Email address: (                          @      )
 

Comprehensive Survey of 
Financial and Economic Education
in Japan’s Junior High and High Schools
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I   Questions about Financial and Economic Education

Do you know about fi nancial and economic education*?Q 1.
* Financial and economic education means  “Education that gives people a set of life skills that enable them to 
understand various � nancial and economic trends and utilize that understanding to properly consider and take 
actions regarding their society and their own daily lives and life planning.”  For details on the content of that 
education, please see question 4.

1 Know about it          2 Heard about it          3  Don’t know 

Do you actually teach fi nancial and economic education?Q 2.

1 Teach it          2 Have taught it          3 Don’t teach it

What do you think about fi nancial and economic education being taught in schools?Q 3.

1 Necessary          2 Necessary to some extent          3 Not really necessary          4 Unnecessary

If you answered “ 1  Necessary” or “2  Necessary to some extent,” for what 
reasons do you think so? Please circle up to two answers.

Q 3-1.

1 Become independent as an individual in future 
2 Gain the knowledge required to be a smart consumer  
3 Gain an understanding of the workings of society
4 Gain a correct sense of the value of money 
5 Others (                                                                                                )

If you answered “ 3  Not really necessary” or “4  Unnecessary,” for what reasons 
do you think so? Please circle up to two answers.

Q 3-2.

1 Think that it should be learned at home, not in school
2 Think that it should be learned in outside life, not in school
3 Schools should not be teaching about money
4 There is no system or scheme at the school to teach it
5 Teachers have not learned the knowledge or methodology to do so
6 Others (                                                                                                )
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What knowledge, abilities, and attitudes do you think should be taught to 
students through financial and economic education? Please circle up to three 
answers for each of sections A and B.

Q 4.

A   Consumer lifestyle 
1 Importance of money and planning methods 2 Life planning and household budget management
3 Working and money 4 Consumer rights and responsibilities
5 Consumer issues and consumer protection  6 Civil awareness of consumption
7 Credit, loans, and securities, etc.  8 Risk management (risks that need to be covered by insurance)
9 Pension systems 10 Others (                                                                               )
11 Nothing in particular

B   Financial and Economic areas
1 Basic economic mechanisms  2 Role of companies and corporate social responsibility
3 Flow of capital (money)  4 Public � nance    5 Role of the stock market
6 Banking business   7 Function of insurance
8 Others (                                         ) 9 Nothing in particular

Do you encounter any difficulties when teaching financial and economic 
education in your lessons? Please circle up to three answers.

Q 5.

1 Changes in the actual economy are too complex 2 Dif� cult for students to understand
3 Low level of interest among students    4 Lack of expertise among teachers
5 No appropriate teaching material    6 Not enough lesson time
7 Little opportunity for teachers  to obtain training 8 School unfamiliar to teaching the subject
9 Dif� cult to obtain understanding of parents or guardians 
10 Others (                                                                                                )

    

Based on the content of the following table, please circle at what time in a 
student’s school career you think teachers should start teaching the following 
lesson content for fi nancial and economic education. Please circle one answer 
for each lesson content topic. (Your answer does not have to be what the current 
timing is but what you think it should be.)

Q 6.

Period

Content

1
Grades1&2 
elementary 

school

2
Grades 3&4 
elementary 

school

3
Grades 5&6 
elementary 

school

4
Junior high 

school

5
High school

6
Not necessary 
until after high 

school

A.  The importance and magnitude of 
money  1 2 3 4 5 6

B. Money management  1 2 3 4 5 6

C. Life planning  1 2 3 4 5 6

D. Basic economic mechanisms  1 2 3 4 5 6

E. Basics of contracts  1 2 3 4 5 6

F.  The essentials of � nance (Interest rates, 
in§ ation/de§ ation, exchange rates) 1 2 3 4 5 6

G. Loans and credit  1 2 3 4 5 6

H.  The relationship of risk and return in 
investment  1 2 3 4 5 6

I. The main features of � nancial products  1 2 3 4 5 6
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What type of support would you like to have in teaching fi nancial and economic 
education? Please circle up to two answers.

Q 7.

1 Much more information offered over the Internet 
2 Training seminars where teachers can gain � nancial and economic expertise 
3 Working experience (internship)
4 Simple supplementary materials that are easy for students to use
5 Dispatch of outside lecturers
6 Others (                                                                                                )
7 Nothing in particular

Please enter your opinions and requests regarding financial and economic 
education freely in the comment section below.

Q 8.
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II   Questions about Financial and Economic Education Courses

* Please include all of your teaching experiences, not just this � scal year.

Please tell us about your experience up to now with courses in education fi elds, 
etc. in which fi nancial and economic education have been included.

Q 9.

1 Junior high school social studies (Geography related) 2 Junior high school social studies (History related)
3 Junior high school social studies (Civics related)  4 Junior high school technology and home economics 
5 Civics (Modern society)  6 Civics (Ethics)  7 Civics (Politics and economics)
8 Basic home economics  9 Advanced home economics 10  Life planning
11 Society and information  12 Information technology 13 Morality
14 General studies period  15 Special activity  16 Others (                                       )
17 Have not given any instruction

What type of content have you taught in the lessons you have given on fi nancial 
and economic education? Please circle up to three answers for each of 
sections A and B.

Q 9-1.

A   Consumer lifestyle 
1 Importance of money and planning methods 2 Life planning and household budget management
3 Working and money 4 Consumer rights and responsibilities
5 Consumer issues and consumer protection  6 Civil awareness of consumption
7 Credit, loans, and securities, etc.  8 Risk management (risks that need to be covered by insurance)
9 Pension systems 10 Others (                                                                               )
11 Nothing in particular

B   Financial and Economic areas
1 Basic economic mechanisms  2 Role of companies and corporate social responsibility
3 Flow of capital (money)  4 Public � nance    5 Role of the stock market
6 Banking business   7 Function of insurance
8 Others (                                         ) 9 Nothing in particular

Currently, about how many hours are you spending on teaching financial and 
economic education annually? Please answer separately for each grade. (Answer 
in the appropriate school section for either junior high school or high school. 
If your school includes both junior high and high school, answer both school 
sections. Please circle one answer for each grade.)

Q 9-2.

Junior High School
Grade 7 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours
Grade 8 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours
Grade 9 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours

High School
Grade 10 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours
Grade 11 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours
Grade 12 (1) 0 hours          (2) About 1-5 hours          (3) About 6-10 hours          (4) More than 10 hours
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*  Please only answer questions 10 to 14 if you have taught fi nancial and economic education.

Would you say that the content of fi nancial and economic education textbooks 
is sufficient in relation to current economic circumstances? Please circle one 
answer.

Q 10.

1 Suf� cient          2 Somewhat suf� cient          3 Somewhat insuf� cient          4 Insuf� cient

If you answered that the content of textbooks was “3 Somewhat insuffi cient” or “4 
Insuffi cient,” what areas in particular do you feel were lacking? Please circle up 
to three answers for each of sections A and B.

Q 10-1.

A   Consumer lifestyle 
1 Importance of money and planning methods 2 Life planning and household budget management
3 Working and money 4 Consumer rights and responsibilities
5 Consumer issues and consumer protection  6 Civil awareness of consumption
7 Credit, loans, and securities, etc.  8 Risk management (risks that need to be covered by insurance)
9 Pension systems 10 Others (                                                                               )
11 Nothing in particular

B   Financial and Economic areas
1 Basic economic mechanisms  2 Role of companies and corporate social responsibility
3 Flow of capital (money)  4 Public � nance    5 Role of the stock market
6 Banking business   7 Function of insurance
8 Others (                                         ) 9 Nothing in particular

 What materials other than textbooks do you use to teach financial and 
economic education ? Please circle as many answers as you like.

Q 11.

1 Supplementary books and documents (                                                         )
2 Original materials produced by teacher 
3 Supplementary teaching materials provided by industry associations, etc.
4 Audio-visual aids (videos, DVDs)   5 Newspaper and magazine articles 
6 Technical books and academic papers   7 TV programs
8 Computers and Internet    9 Visiting lecturer
10 Others (                                                         )  11 Nothing in particular other than textbook
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 Did your students show any interest in financial and economic education? 
Please circle one answer.

Q 12.

1 Showed great interest     2 Showed some interest          
3 Didn’t show much interest    4 Didn’t show any interest

If you answered “3 Didn’t show much interest” or “4 Didn’t show any interest,” 
what do you think are the reasons for their lack of interest? Please circle as 
many answers as you like.

Q 12-1.

1 Inadequate teaching time    2 Unfamiliar subject for students 
3 Dif� cult for students to understand   4 Content has little signi� cance for exams 
5 Content has little signi� cance for job searches
6 Lack of effective instruction methods and teaching materials
7 Inadequate instruction methods of teachers  8 Others (                                                   )

Do you think that suffi cient time is allowed for teaching fi nancial and economic 
education ?

Q 13.

1 Suf� cient          2 Somewhat suf� cient          3 Somewhat insuf� cient          4 Insuf� cient

If you answered “3 Somewhat insuffi cient” or “4 Insuffi cient,” what do you think 
are the reasons for not enough time being allowed for teaching this subject? 
Please circle up to three answers

Q 13-1.

1 No room in the current education plan    2 Little coverage in textbook 
3 Teachers lack expertise in the subject 
4 Dif� cult to obtain understanding of parents or guardians 
5 There are other more important subjects      
6 Dif� cult to obtain understanding of education administration 7 School unfamiliar to teaching the subject                  
8 Others (                                                         )

What kind of problems do you see with the study content of financial and 
economic education? Please circle up to three answers.

Q 14.

1 Students learn the information, but � nd it dif� cult to pick up abilities or attitudes 
2  Focus on understanding terminology or systems makes it difficult for students to relate lessons to their 

actual lives
3  Difficult for students to gain any basic skills needed to be independent, such as managing income and 

expenses and savings 
4  There is little practical knowledge, such as types of interest rates or � nancial products and the relationship 

between risk and return
5  Financial and economic education is relegated to speci� c grades and timeframes, making it impossible to 

have ongoing studies in the subject
6  Do not see any particular problems
7 Others (                                                         )
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